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NI f you treat
he Is, he will stay as he Is, but
If you treat him as he ought to
be, and could be, he will
become what he ought to be
and coul d |
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Personnel Development Logic Model

Inputs Activities Outputs
State
Characteristics ECI personnel
- history in EC State implements working with
-values an inclusive infants, young
- agencies involved strategic planning children and
- funding —> process to families receiving
- training develop an EC IDEA services
opportunities integrated CSPD receive training to
- service delivery implement
options evidence based
- personnel intervention
standards practices with
- IHE Programs States have high fidelity acrossa
quality EC variety of children,
3 integrated CSPD: families, settings
] Persomnel and with other
Early Chl_ldh_md standards; personnel
Interventionist preserrvice;
Characteristics inservice: t
- values recruitment and
- bar?klground retention; ECI personnel
- training . —»| leadership; and working with —>
- years experience evaluation (i.e., infants, young
- skills state children and
3 infrastructure for families receiving
an effective EC IDEA services
Child and Family workforce) demonstrate
Characteristics acquisition of
- ethnicity, culture knowledge and
and primary skills to
language of family implement
- location of home evidence based
- age of child and intervention
ol‘rhers ifll family practices with
- diagnosis and fidelity acrossa
needs of child variety of children,
- SUPPOTT needs of families, settings
fa:n}ly and with other
- fa:n}ly .Istrlesso:r‘s personnel
- family/child
enrollment in EC e
programs Ch11ld:'lfam1lly
- location of family .| participateinthe .
- family vision for " | development of "
} IEP/IFSP

child

. Distal Outcomes
Proximal
Outcome Family Outcomes Child Qutcomes Impact
Families Children
»| know their < » | demonstrate
rights positive social-
emotional skills
(including
social ECI systems and
relationships) THE are Ieffechve
at changing ECI
¢ personnel
attitudes,
Families can Children knowledge and
effectively acquire and use skills
| communicate —> knowledge and
Effective their child’s skills
delivery of needs (including early
mtlimduahzed Y language.-:" .
evidence based communication
ti d i *
¥rac icesan [and literacy*]) ECI systems and
earmg *early lit 7 THE are effective
opportunities early fiteracy ey
for each only applies to at facilitating
eligible preschool) ¥earning to
hild/family Hprove
chc/tamiy 4 children’s
v developmental
\ 4 trajectory
Childrenuse J }
Families help appropna‘re
»| theirchild <«——» | Dbehaviorto
Each child develop and meet needs
demonstrates grow
growth in
developmental,
behax:‘lor and =
learning as
documented
through
ongoing data
collection




QUALIFIED PERSONNEL IDENTIFI
IN IDEA

Part C (ages-3) Part B (ages-3)

A Special Educators; A Special Education;
A Spe_eclﬂi_anguage Pathologists and A General Education;
Audiologists; A Related Service Personnel:

A Occupational Therapists; A SpeecH.anguage Pathologists and

A Physical Therapists; Audiologists; _
A Occupational Therapists;

A Psychologists;

A Social Workers; A Physical Therapists;

A Recreational Therapists;

A Social Workers;

A Counseling services;

A Family Therapists; A Orientation and Mobility Specialists, and

A Pediatricians and other Physicians, except
that such medical services shall be for

A Pediatricians and other Physicians; diagnostic and evaluation purposes only

A Psychologists;

A Nurses;
A Nutritionists:

A Orientation and Mobility Specialists; and
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Early Childhood Personnel Center

To provideTechnical Assistance
to faclilitate the implementation of
Comprehensivé&ystems
of Personnel Development (CSPD)
for all disciplines
serving infants and young children
with disabilities and their families
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COMPREHENSN\N&STEMDFPERSONNHDEVELOPMEN

Leadership,
Coordination &
Sustainability

Structures for ongoing
support of all
personnel
development activities

Recruitment and

Inservice Training Retention

Ongoing learning : : | _
activities to maintain Evaluation Strategies to identify,
and build the hire and maintain a

competence of the EC Plans for evaluating qualified workforce

across sectors and

workforce each subcomponent discipline

of the CSPD

Personnel
Standards

Discipline specific
knowledge, skills and
competencies for the

EC workforce
BERE

Early Childhood Personnel Center
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Preservice Training

Formal program of

study at an IHE to

prepare for the EC
workforce




Definition of Systems

a regularly interacting
or Interdependent group
of items or things or principles
forming a unified whole
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A Comprehensive System of
Personal Development

IS anecessanand integral
qguality indicator of
an early childhood service system
AND
the early childhood workforce

who serve infants, toddlers and preschool
children with disabillities and their families
&
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Continuum of Early Childhood
Personnel Competence

Infants

_ _ and Youn
Early Childhood Intervention Personnébiidren wit

with SpecializedTraining Developmenta|
Disabilities,

and Extreme

Challenges
Early Childhood Personnel with Infants and Young
Advanced Training Children with Various
Risk Conditions
All Early Childhood Personngl All Infants and

Young Children
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Definition ofTechnical Assistance

The provision of

targeted and customized supports;
to develop or strengthen
processes,
knowledge application, or

Implementation of services

AEarly Childhood Education Professional Development: Tr@?q@@@@ﬁ@@sastance Glossary, NAEYC & NACCRRA, 2011).
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Elements of Change

ANhere are we now?
ANhere do we want to be?

ANhat do we need to do to get from here
to there?

EfC)PlC
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To Increase the Knowledge, Skills and Competencies
Of Those Serving infants and Young Children with Disabilities and their Famil

\

Giversal TA for All

e ™
Kl'argeted TA to Build Leadership to Specific Populations \
Web Site
f ) /Intensive TA for State CSPD )
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Center Goals, CSPD Components and Stakeholders

Knowledge Generaticy/ / / / /
Resources, Materials & Tool
Technical Assistan?ey/? // // // //

Leadership and Collaborati% /// / /

Management & Evaluatio

Personnel & Program Standards

IHE Preservice Preparatio
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Outputs of the ECPC 2

AKnowledge Development
AMaterials, Resources and Tools
ATechnical Assistance
AlLeadership and Collaboration
AManagement and Evaluation

EfC)PlC
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|dentify and Develop

Knowledge
Develop or Identify Materials, Provide TA to Specific
Resources and Tools for the \ Populations and State Early
Early Childhood Workforce l Childhood Systems
Bl
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Identify or Develop:

Research Reviews &
Syntheses

Database on Personnel
Standards

Workgroups

Cross disciplinary
Standards

Think Tanks

Targeted Needs
Assessments
Social Validation of
Findings
Self Assessment of CSPD
Framework

Knowledge
. Development &
_ Advancement |

s
o

N Materials &

-

Resources,

~

Tools
S

Identify or Develop:

TA Fidelity Tool
TA Readiness Tool
Practice Guides & Checklists
Interactive Web Tools

EB Articles, Briefs &
Consensus Papers

Video Library

Presentations, Meetings,
Webinars & Workshops

Innovation Configurations

Course Enhancement
Modules

Social Validation of Products

Self Assessment of CSPD
Framework

-

EfC)PlC
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Universal:

Dissemination of
Resources,
Materials &Tools
via Website, and
other Modes

Targeted:
IHE Faculty & PD
Providers

Part C/Part B 619,
EC administrators,
families

Intensive:
State EC Systems

Technical
Assistance




Literature Syntheses

ALeadership

A Dunst, C.J., Bruder, M.B., Hamby, Di@wse R., & Wilkie, H. (2018) Metmalysis of the
relationships between different leadership practices and organizational, teaming, leader and
employee outcomeslournal of International Education and Leaders8(p), 145.

AUsed to develop a Leadership Brief and Leadership Checklist

APreservice

A Dunst, C.J., Hamby, D.\Wowse R.B., Wilkie, H., Annas, K. Metasynthesis of preservice
professional preparation and teacher education research studies

AUsed to create a set of seven briefs on areas of importance in
preservice training

ATechnical Assistance (TA)

A Dunst, C.J., Annas, K., Wilkie, H., & Hamby, D.W. Scoping Review of the Core Elements of Technic
Assistance Models and Frameworks (Under Review)

A Dunst, C.J., Annas, K., Wilkie, H., & Hamby, D.W. Review of studies and evaluations of the effects
of technical assistance on program, organization, and systems change.

EfC)PlC
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Personnel Self Assessment

Leadership,
Coordination,
& Sustainability

Quality Indicator 1: A cross sector leadership team is in place that can set priorities and make policy,
governance, and financial decisions.
Quality Indicator 2: There is a written muHlyear plan in place to address all stdmponents of the CSPD.

State Personnel

Quality Indicator 3: State personnel standards across disciplines are aligned to national professional
organization personnel standards.

ipline:

Standards Quality Indicator 4: The criteria for state certification, licensure, credentialing and/or endorsement are aligned
to state personnel standards and national professional organization personnel standards across disg
. Quality Indicator 5: Institution of higher education (IHE) programs and curricula across disciplines are al
Pre-service : : , o
P | with both national professional organization personnel standards and state personnel standards.
ersonne

Development

Quality Indicator 6: Institution of higher education programs and curricula address early childhood
development and discipline specific pedagogy.

In-service
Personnel
Development

Quality Indicator 7: A statewide system for igervice personnel development and technical assistance is in

place for personnel across disciplines

Quality Indicator 8: A statewide system for igervice personnel development and technical assistance is
aligned and coordinated with higher education program and curricula across disciplines

Recruitment
and Retention

Quality Indicator 9: Comprehensive recruitment and retention strategies are based on multiple data souyces,

and revised as necessary.

Quality Indicator 10: Comprehensive recruitment and retention strategies are being implemented acrosg
disciplines.

Evaluation of
the System

Quality Indicator 11: The evaluation plan for the CSPD includes processes and mechanisms to collect, §
and analyze data across all subcomponents

Quality Indicator 12: The evaluation plan is implemented, continuously monitored, and revised as neces

tore,

sary

based on multiple data sources

Early Childhood Personnel Center
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Average Quality Indicator Score

Cross-sector Leadership Te o ——
Written Multi-year Plan [ —
State Standards Aligned to Nation
Certification Aligned to State/Nation | —
IHE Aligned to National Staindard/S e —
IHE Address EC Dev. and Discip|iiC s ——_—
Statewide In-service PD-TA Sy -ste i —
In-service Aligned with 1HE
Databased RecruitmeritRetention [E——
Comprehensive RecruitmerRetention [I——......
CSPD Evaluation Pla i m—n——
Ongoing Evaluation [——

0 0.5 1 15 2 2.5 3

m Part C m Part B/619 m Total

HEEHE
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Targeted Needs Assessments

AConducted at DEC and AUCD Annual Conferences (N=325)
AHigher Education Faculty (N=109)
ADoctoral Students (N=31)
AState Early Childhood Employees/PD Providers (N=62)
APractitioners (N=80)
AFamilies (N=58)
AOther (N=17)
(Note: some participants reported more than one role)
AAlso conducted a needs assessment prior to the June Higher

Education Faculty Institute to determine areas of need for
discussion

EfC)PlC

Early Childhood Personnel Center
WWW.ecpia.org




Methods

APurpose:To evaluate early childhood faculty members, doctoral
students, practitioners, state coordinators/PD providers, and families
prior experience and training, future goals, and interest in trainings and
resources in the area of leadership

AMethod:
AOnline via Survey Monkey

A111 items; number of items varied by role
A Faculty= 18 items
A Doctoral students= 9 items
A Practitioners= 15 items
A State coordinators/PD providers= 7 items
A Families= 12 items

ACollected via paper/pencil at DEC #xenference Institute and via
IPad throughout remainder of DEC conference

EfC)PlC
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Results: Overall (N=283)
State . N®)_____

Higher Education Faculty 90 (32)
Doctoral Students 25 (9)
Practitioners 61 (22)
State Coordinators/PD Providers 60 (22)
Family Members 43 (15)

Do you participate in

Do you participate in

Are you a member of any DEC workgroups 0 DEC state subdivision

DEC? committees? activities?

N (%) N (%) N (%)
Yes 162 (61) 85 (32) 57 (21)
No 104 (39) 182 (68) 155 (58)

HEEHE
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Results: Faculty (N=99)

University Setting (n=95) g?gcﬁ)l,a Faculty {Yes: n=75) 60 (80)

Community/junior/technical 3(3) 6-10 faculty 8 (11)

College 11-20 faculty 5(7)

- 21+ faculty 2(3)

Foyr—yegrpnvate college/ 14 (15) Program Growth (n=97)

university Grown 44 (45)

Fouryear public college/ university 71 (75) gemaineddthe same g; 83

. N - . ecreased In size

Mlnorlty/HlstorlgaIIy . 6 (6) Graduating Students (n=93)

Blackcollege/university 0-10 students 14 (15)

Online college/university 1(1) ;éég S:Ugents g% ggg

_ students

Years Taught (n=93) 51-100 students 14 (15)

0-5 years 30 (32) >100 students 7 (8)

6-10 years 32 (34) i/lgntordPhD students (Yes; n=40) B UE

-2 students

11-20 years 17 (18) 3-4 students 15 (38)

21+ years 14 (15) 5-7 students 7 (18)

Practitioner Experience (n=96) CB?IAES’ laclggfééeg E(n=88) =T 2:13 8%

ende program (n=

Yes 86 (90) Certifications (n=92)

No 10 (10) Early Childhood 29 (32)
Early Childhood Special Education 33 (36)
Blended Early Childhood/Early Childhood Spec 30 (33)
Education

HERE
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Results: Faculty (N=99; cont.)

Interest in Trainings Desired Materials, Tools, and Resources

Recommended Practices Alignme 77

State/National Certification Alignmen 48

Adult Learning

= Yes m No

0 10 20 30 40 50 60 70 80 90

HEEHE
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Results: Doctoral Students (N=30)

Program

Early Childhood Educatiol 2 (6)
(ECE)

Early Childhood Special 2 (6)
Education (ECSE)

Blended EC/ECSE 16 (53)
Other 10 (33)
Career Goals

Clinical Faculty 1(3)
Research Faculty 8 (27)
Teaching Faculty 7 (23)
Combined Faculty 11 (37)
State/Local Administrator 3 (10)

Interest in ECPC Training

o

m Yes m NO

Would participate in interactive _
learning groups

Would come to ECPC Institute in —
ﬂ 0 5 10 15 20 25 30

Early Childhood Personnel Center
www.ecpcto.org




Coursework and Practica

Utilizing families in all aspect of your progra_ 13
Identifying/developing appropriate practicum sit_ 9
Using adult learning strategies in classes and assign_ 12
Embedding DEC recommended practices and other competengi
(state competencies; infant mental health; zero to three; cr_ 15

disciplinary) into coursework and practicum

Embedding personnel standards into coursework and practi_ 9

HEEHE
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Developing Relationships

Working with other IHE programs at this institute with simil
goals 11

Developing relationships with local service provider age
administrators for part C/619/EC

Developing relationships with policy make_ 10
N -

Developing relationships with state agency administrators 3
part C/619/EC
Developing relationships with other faculty at your IHE, or ot 9
IHEs in your state

o
N
SN
»
[ee]
)

12

HEEHE
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Results: Practitioners (N=80)

Discipline (n=78)

ECE/ECSE 40 (51)
Early Intervention 4 (5)
Occupational Therapy 4 (5)
Speech Language Pathology 8 (10)
Physical Therapy 2 (3)
Professional Development 8 (10)
Psychology 2 (3)
Social Work 4 (5)
Other 6 (8)
Preservice Training (n=62)

0-5 years ago 15 (24)
6-10 years ago 8 (13)
11-20 years ago 17 (27)
>20 years ago 22 (36)
Currently Taking Coursework (n=78) 19 (24)
Ongoing PD (n=77) 76 (99)
PD Feedback (n=77) 32 (42)

PD Sponsor

state Department N
School District of Earl_
Intervention Program
Professional Organizatiorj g

0 10 20 30 40

Areas of Minimal Training

Working with FamilieSn——
Peer Mediated Instructionm—
Inclusion me——
5101 . | imSeRemybdmimida@ni A 2
Curriculum Development m——
Assistive Technology——

Assessmeni——

ﬂ o 5 10 15

Early Childhood Personnel Center

www.ecpcta.org



ECE/ECSE Higher Education Program Data Ma

AUniversity ATeacher Certification
ASchool/College AYes/No
AProgram ALink
AECE/ECSE/Blended AContact Information
ASpecialty
AAge Range
ADegree/Specific Degree
AOnline
AYes/No/

AOnline Option/Hybrid

EfC)PlC
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4500
4000
3500
3000
2500
2000
1500
1000

500

ECE/ECSE Higher Education Programs
Results (N=5,286)

Program Type Degree
1600 1408 1330
1400
1114
1200 906
= ECE (n=4,202) 1000
800
= ECSE (n=649) 600
400 94 209 39 186
= Blended (n=435 200
( ) 0 | . — .
Certificate Diploma Associate'8achelor's Graduate Master's Specialist Doctoral
Certificate
4003
= Yes (n=1,79¢
= No (n=3,488)
544
275 464
o — [ ]
On-Campus Online Online Option Hybrid

HEEHE
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Data Reports

AData Report 1: National Landscape of Early Childhood Personnel
Standards for Professionals Serving Infants and Young Children with
Disabilities and Their Families under 619 and Part C of the Individuals
with Disabilities Education Act

AData Report 2: National Landscape of Early Childhood Personnel
Standards for Professionals Serving Infants and Young Children with
Disabilities and Their Families under 619 and Part C of the Individuals
with Disabilities Act

AData Report 3: The National Status of State CSPD Subcomponents for
Part C and Part B(619) Programs

AData Report 4: The National Landscape of IHE Programs in Early
Childhood and Early Childhood Special Education across Degree Level

Al"he Development of Core Cross Disciplinary Early Childhood Competenc
reas

APersonnel Need Assessment
AECPC Leadership Competency Validation Survey for Part C and Part B

(619) Coordinators
B

Early Childhood Personnel Center
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https://ecpcta.org/wp-content/uploads/sites/1337/2016/11/Data_Report1.pdf
https://ecpcta.org/wp-content/uploads/sites/1337/2016/11/Data_Report2.pdf
https://ecpcta.org/wp-content/uploads/sites/1337/2019/05/data-report-3-3-ECPC-CSPD-Survey-Report.3.7.19.pdf
https://ecpcta.org/wp-content/uploads/sites/1337/2019/05/IHE-data-summary-Data-report-4-1.pdf
https://ecpcta.org/wp-content/uploads/sites/1337/2019/05/IHE-data-summary-Data-report-4-1.pdf
https://ecpcta.org/wp-content/uploads/sites/1337/2019/05/Personnel-Needs-Assessment-Summary.pdf
https://ecpcta.org/wp-content/uploads/sites/1337/2019/05/Validation-Survey-Summary-with-cover-003.pdf

Literature Syntheses/Reviews

#1 Alignment of State Personnel Standards and Competencies with Curricula at IHEs
#2 Alignment of Preservice and Inservice Training for Early Childhood Interventionists

#3 Systems Level Integration to Promote Integrated Early Childhood Professional Development

#4 Inservice Professional Development: Features Associated with Positive Outcomes

#5 Relationships Between Leadership Practices and Organizational, Leader and Employee Outcom
#6 Metasynthesiof Preservice Professional Preparation and Teacher Education Research Studies
#7 Scoping Review of the Core Elements of Technical Assistance Models and Framework

#8 Review of Studies and Evaluations of the Effects of Technical Assistance on Program, Organizat

and Systems Change

EfC)PlC

Early Childhood Personnel Center
WWW.ecpia.org




Evidenced Based Education and Training Practices for Adult Learners

Topic Activity Explanation Job embedded | Performance Reflective understanding Follow up activities
or illustration opportunities to | feedback and seltmonitoring of the and support
of practice learn practice on the practice | practice implementation

EJCyPIC
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high quality

87% agreed

relevant

80% agreed

useful

UCONN

Leadership Brief

Evaluated by 46
respondents
91% agreed

it was

it was

it was

CJP

forly Chdhood Persoanel Cn'er
o ecplaoeg

R2P Leadership Bri

e

This inaugural R2P (Research to Practice) Brief and
subsequent Briefs will include findings from a meta-
analysis of leadership practices studies (Dunst et al.,
2018) and i of the i of the

2018 VOLUME 3, NUMBER 1

responsibility practices include things leaders do to
encourage follower active participation in decisions
and actions that contribute to desired organization
The employee capacity-building practices

results for leadership development (Brittain &
Bernotavicz, 2014). The meta-analysis included 112
studies of more than 39,000 followers (the term used
in the leadership literature to describe employees,
staff, workers, etc.). The studies were conducted in
31 countries in diverse programs, organizations, and
businesses.

Types of Leadership
The types of leadership that were the focus of
review were ones that actively involve followers at

include things leaders do to promote follower
acquisition and use of the knowledge and skills that
lead to high quality program or organization out-
comes. The employee behavior practices include
things leaders do to establish performance expecta-
tions and the follower rewards for engaging in those
behavior and practices. Alimo-Metcalfe and Alban-
Metcalf (2001) noted that these practices include the
types of “leadership that has a powerful effect on
the motivation, self-confidence, self-efficacy, [and]
performance of staff” (p. 8).

all levels of a program or organization; what leaders  Tabie: Brief Descriptions of the Eleven Types of
do to promote followers’ ing of and T
commitment to an organization's mission and goals; Lesder-Centered Practices. =

and what leaders do to engage, , and i o
support followers’ use of behavior and practices that SRR e D
leads to high quality out This level,

vertical approach to leadership is considered an
alternative to a hierarchical, top-down approach to
leadership.

Leadership Practices
As part of coding the leadership practices, we
discovered that many of the same terms were used
to describe different leadership practices and
different terms were often used to describe the
same practices. The studies included 64 different

and emplayees contributions to the

organ
Modeiing Desired Gehavior  Leads by exsmple where 3 leader’s bohavior
serves 95 3 model for employees 1 follow
‘Shared Responsibility Practices
Encowraging Input and Solkiting employee ingut and feedback
Feedbock 10 strengthen employee-organizstionsl
engagement

contributions for better ways 10 do things

measures of different kinds of
The measures were content analyzed and resulted in
11 types of leadership practices that were grouped
into four sets of practices. These are listed in the table
below with brief descriptions of each type of practice.

The leader-centered practices include things leaders

Moo
deciions nd sctions 0 schevs erpaniatons
‘ goaks
PR———
prtion, emoloyees based on respact trust and mutual
Controations
emoloyee belefs and prctices
mprove
emslopee peformance
‘Statf Performance Practices.

a
employss behavior and actiors
o

do to inspire followers, create follower
and model desired follower behavior. The shared

and otrer

reinforcement for a job well dane

Leader-Centered Practices

The leader-centered practices include behavior
leaders use to articulate an organization’s vision, the
values that underpin the vision, inspire followers to
commit to the vision, and what leaders do to model
desired behavior. The three checklist indicators, taken
together, are what leaders do to inspire employee

buy-in, and i to an
organization’s mission and goals.

Shared Responsibility Practices

The shared responsibility practices include leader
behavior that actively engage employees in actions
that contribute to individual and collective decision-
making about courses-of-action to achieve
organizational goals. The three checklist indicators
emphasize how leaders and staff work together in
concert to improve individual, collective, and
organizational performance.

Capacity-Building Practices
The capacity-building practices include behavior
leaders use to strengthen leader-staff relationships
and cooperation, and what leaders do to provide
staff confidence-building experiences using coaching,
feedback, and other supportive guidance. These
leader practices build upon and

job satisfaction, and employee job performance. The
average correlations between each leadership practice
and cach outcome were used as the measures of
the association between the 11 leadership practices
and the outcome measures. The results showed that
all but one of the 77 leadership practices-outcome
measure relationships were significantly related. The
leadership measures were, however, differentially
related to the study outcomes. The strongest
associations were between the leadership practices
and trust in leaders, and the weakest relationships
were between the leadership practices and follower
job performance.

[+ Emsloree Ovicomes _ 8hen tmpieyes Outcomas

MEANEFFECT SZE (1)

CLUSTERS OF LEADERSHIP PRACTICES
Figure. Relationship between the leadenhip practices and study outcomes.

employee capacity to make authentic,

for Leadershij

to achieving organizational goals.

Staff Performance Practices

These leader practices include behavior that
leadership use to clearly define employee perfor-
mance expectations and practices and which reward
staff for individual and collective accomplishments.
Effective staff performance practices include clear
communications about how staff performance
contribute to individual and collective activity for
achieving desired goals.

Do These Practices Make a Difference?
The study outcomes were organized into seven
O

Leadership the use of
evidence-based professional development (EBPD)
practices to strengthen the capacity of leaders to use
evidence-informed roles, behavior, and practices to
engage followers in behavior and actions aligned
with an organization’s mission and goals (Klimoski &
Amos, 2012). Because the particular leadership
practices used to affect outcomes of interest are
likely to be context-and situation specific, the targets
of EBPD would differ depending on which leadership
practice is best suited for affecting desired change.
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Preservice Brief

Early Childhood Personnel Center

Research on Pre-Service

Personnel Preparation

‘At a Glance: Core Pre-Service Practice - Teaching Method Instruction 2019

A meta-synthesis of high impact
‘practices for pre-service professional
‘preparation (Dunst et al, 2018) was
conducted to inform teacher education
programs and university faculty
teaching-related practices. Specific
abjectives of the study included
determining practices associated with
university student outcomes and
enefis to student leaming, and
identifying categories of practices
associated with optimal outcomes and
enefits. A total of 130 studies were
included in the meta-analyses, with a
combined total of 3 million+ study
participants. Findings from this
analysis will contribute to the

improvement of pre-service teacher

education programs in preparing highly
qualified educators ready to an able fo
use practices that improve student
leaming in the preschool, elementary,

‘middle school and high school levels.

‘The focus of this Af @ GLANCE is the
core pre-service practice of teas

‘method mstruction.

A Currently being
evaluated

;:1‘: Student Fleld Experiences
2 |
3 e superven
(4 TFacaly Conching & nstactions Pracices |
'S ) Coure-Sased Lenring rases
(6 Yo et Elermrgrracices |

‘What is Teaching Method Instruction?

®

Teaching Method Tnstruction refers to the instructional techniques and stratezie:
wsed by THE faculty in the classroom to improve student outcomes. Seven
imstructional practices were related to student teaching quality outcomes.

Simulation-Based
Instruction
Critical
Thinking
Instruction
SEVEN
INSTRUCTIONAL
Teaching
PRACTICES Practices
Instruction
Peer-Facilitated
Teaching
How Was it Measured? %
‘Eigh examined to s wsed by
faculty xfh ' knowledge and us 2
instruction,

including simulation-based instruction and micro counseling, were included in
the study due to 2 low number of meta syntheses located for pre-service.

Instructi d to identify the
types of struction and teachy ity
and student outcomes.

practices

Early Childhood Personnel Center

www.ecpcta.org

What Did the Research Find? O

The results showed:

ALL seven practices were related to student teaching quality outcomes.

@ The most effictive practice for increasing teaching qualify was the use of simulation-based instruction with deliberate or
intentionally designed opportunities to improve students” clinica] practice. Simulation based instruction, without
intentionally designed opportunsties, had a smaller positive effect.

® Critical Thinking Instruction and sinmlation-based instruction had small effect sizes for increasing stdnt knowledge and
kil acquisifion.

® Al seven practices used explicit activities fo teach students different types of izstructional practices.

How Pre-Service Preparation Programs Can Use this Information

‘Pre-Service Preparation Programs can:
@ Review coursework to determine if and how intentionally designed simulation-based instruction is wsed fo deliver teaching
pactices content,
® Review coursework fo identify how crifical thinking instrustion i used to deliver confent.

® Provide [HE faculty : nd research to their we cypes
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Think Tanks

AConducted multiple Think Tanks with C/619
Coordinators to begin development béadership
Curriculum

ANovember 2018 N=11
AFebruary 2019 N= 17
Aduly 2019 N=110
ASeptember 2019=22

A%)lnéj)ucted Think Tank with IHE Doctoral Faculty (May

AConducted Think Tanks about standards (December
2018; May 2019)

EfC)PlC
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To Increase the Knowledge, Skills and Competencies
Of Those Serving infants and Young Children with Disabilities and their Famil

\

Giversal TA for All

e ™
Kl'argeted TA to Build Leadership to Specific Populations \
Web Site
f ) /Intensive TA for State CSPD )
L ) State IDEA Part C | | Development and Implementation
and 619, and EC Staf
- YL J N )
Materials, / \ Reboot in Develop and
Resources IHE Faculty, Students| | previous States Implement in
and Tools and State PD New States
L ) Providers . <\ o’
JAN /

-/

_ \o

OV E®
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States with IHE Participants




CSPD States




Leadership Institutes for Part C/619 teams

Cohort 1:

A Arizona*

A Colorado

A Connecticut

A Delaware*

A ldaho

A Rhode Island

A South Carolina*

Cohort 2:

A Alaska

A Massachusetts
A Minnesota*

A Nevada*

A Tennessee

A Texas

A Virginia

A Washington D.C.

EJC)P:

Cohort 3:

A Hawaii

A Michigan*

A New York

A Onhio

A Puerto Rico*

Cohort 4:

A lllinois

A Mississippi
A New Mexico
A Vermont

A Washington

Cohort 5:

A Connecticut
A Florida

A llinois

A Indiana
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Goals, Objectives, Range, and Average Number of Objectives
Across Spring 2018 Leadership State Action Plans (N=12)

State Number of Number of Range of Average Numbe
Goals Objectives Objectives of
Objectives/Goal

1 3 -
1 3 -
3 6 2 2
3 9 3 3
3 9 2-4 3
2 7 34 35
5 13 2-3 2.6
1 5 5 5
2 5 1-4 2.5
1 6 6 6
1 16 16 16
4 15 27 3.75
6 15 2-3 2.5
]

Note. *=State has built on previous action plan

HEEHE
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Percent of Themes Across Action Plan Objectives
2018 Institutes

Percent of Themes Across Action Plan Objectives

= Developing an inclusive state EC leadership tean
with a shared vision and mission

= Dissemination of Policy and Practice Documents
Support Inclusive EC Systems

= Data Collection & Analysis

= Personnel Standards

Creation and Funding of Inclusive PD Learning
Opportunities

HEEHE
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States with Part C/619 Participants

ALL!

EJCiPIC
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Family Cohort 1 & 2

_Family Cohort 1

Families from 16
states™

Family Cohort 1 & 2

CIChP S

Early Childhood Personnel Center
WWW.ecpia.org

Family Cohort 2

Families from 16
states

Families from 25 states
between the 2 cohorts




